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- APRIMER FOR CAREER EDUCATION

Kenneth B. Hoyt
Dlrector Office of Gareer Education
U.S. Office of Education

The American systern of public and private education has been a figjor foree
in creating societal chunge. The rate of societal change created, in part through .
the efforts uf American education, has been greater than the rate of change
taking place within the = 2ducdtion system itself. As a result. Aménican education
has been subjected to mudh s.r'uu§m in the last 20 yedrs Much of this criticism
has been directed toward & pen.emd fallure of education to help students
leaving the system understany and capitahze on the changing relationships
between education and work Sume concerned with this problem have suggested
creation of an alternative system of education as d solution In view of the
proven long history of success enjoyed by the American system of education.
thus would seem to represent o tragi nustake Instead, 1t would be much better
10 refocus owr current educational oy stem in ways that reflect changes in society.

- .

Changing Education/Work Relationships:
The Basis‘of Need for Career Education

~

rd

Two .words -“education™ and “work™ -have played significant roles in
making and heeping America a great nation. Both words have come in for much
cnticism from many segments of sudfety nrecent years It s essential that "both
words—* edu;atmn and “work™ -regain thetr former places as meeded and
valued parts of Amenc.m.souety. One reason why these two words have come n
for cniticism is that relationships berween education and work have changed, but
education has faled fu change n ways that properly reflect these changing
relationships. The career educatien effort plays both a suppnr(zve and a
participatory role n bringing about changes in Amernican educatjon that reflect
these changing patterns of education,'work relationships. The ﬁmst.basw of these
are 1dentified below.

Supportive Changes -

1 FROM,an assuniption that says a Ueneral education alune is the best
preparation for wurk TO an assuniption that says buth general education and a
set of specfic marketuble vocanionad shills arc mcreasingly necessary for entry
into the world of patd employment. More and more often. thosé school leavers
who tell an employer they can do “any thing™ uie percerved as being equipped to
make little immediate contributions to employer productivity  Thus, career
education advocates support an increascd societal emphasis on vocational
education at the sccondary schioul level, on technical/occupational education at
the pustsecondury ., sub-baccdlaureate degree level, on professional specialization
at the college and university levels, and on vagous forms of specific vocational
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shl traiming ottered by bustiess labor, and ndustry outside the tormal
1

education svsten On the-other hand vo Glan s made that such emphases are
\' .

carcer education ' : \ .
. 2 FROM an avsumption that savy voweh 15 that period of life in which

one prepares for work TO an .1>mmpt1u|;‘\ that says most mdndaals will find it
mereasingh necessary to combute edication and work during large portions f
thetr adult bves  \vicncan educatton Cmnot be said to have adequately met the
god! of education s preparation tor wink 1t ifs etiorts e fnmited to preparing
school leavers only to mike the transttion frem sehool to work  In addition,
persons fitst be prenared to miahe the tanition tion work to schooband. even
more 1mportant £ combine sehool with work duaneg varteus porttons ot therr’
adult fives Thus, cweer education advocdtes support the general concept of
litelony learmny When the auestion s ashed “litelong learmingdor what™ career
education Jaums to epreSent nne kit ot anspeer to that qusstion Thus. career
education 15 vty viewed as part of hgelpng tearming. but not at all
ssnony mous with the term “litelong learnime ™ Career education s supportive of
the Bitelong fe rning coneept { ’ .

-

. 13
< Parncipatry Changes .

3 OEROM . assumption thae savs Ameridan, cdlteation has attamned the
goal ot education as preparation for work vohen it has prepared school lea ers (o
enter the world i pad emplovment TO an assumption that says the goal of
education as preparation for work st mcude an emphuasis on preparing school
leaers 1 change with change wr the sworld of paid (‘I)I[)miuwl. The ureatest
certarnty facing today s vouth iy the certainty of uncertanty the certainty of
maprds change e addition to prepanng yonth 1o enrer, the world of pad
employment edication must deeept an addiional responsibility of preparing
youth to change with changes i the occupational soaiety in ways that are most
henetiaal 1o the mdnvidual lycn‘mlup.mom that retain therr same titles are
changig, and will continue to change i the specific nature of duties and skills
assoctated with suci occupations . The ndadual must be prepared to change at
least as rapidly as Jhange cotnes within the occupational suciety: Whether or not
occupdations choose o Chunge people, people will certainly clivose to change
their occupations This m addition to specttic wdeational skills, schoal leavers
must e epepoa! with career Jeuston-nuaking skalls., jub-seeking skills, job-
zeting shills. and wb-holding shilgs A sigificant part o the career educationt
ettort conderns itselt with thaking siae that all school leavers are equipped with
sueh skl b addition Apueriaan cduwt/»(m must incicase its efforts, and ats
cHectiveness e egtupping schoolleavers with hotl the basic deademie shills and
with basic good work Trabits thay will’be essential no matter what occupations
they may change to durimy then adult ives Career education seeks to make
direct contributions to equipping students with these skills also

4 FROM an assuinption that says the hest way to prepare vouth for the
world of patd emplovment s o lock themup i a schoothouse and keep them
anway from that world TO an assumption that says hoth flu' world 0f schooling

. 5
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and the world of paid emplogment must become part of the student’s real !

. world Amencan education has never been able toreffectively simulate the world
of paid employment witthn the school building and, 1 today’s increasingly

© compléx oceupational souiety. it 1s beconung more and more obvious that this
cannot be done. The world of schuoling and the wosld of paid employ ment have
been two separate worlds fur tar too long We must cease wondering why youth
have difficulty making the transition from one of these “worlds™ to the other
and, Instead. expuse them to buth worlds @udents must be given an
opportunity to become awate of and explore occupations through direct
interaction with the physical and personnel resuurces of the business/labor/
industry professional, zovernment  community  Work expenenue paid andfor -
unpaid- must become an educgtional methodology available to allStudents. not
simply remain as an dll&.rlldll\z éducational program tot those students who fail,
to profit from the scademye cuiriculum Students can and do learn in more ways
than suaply througl reading. in morc places than simply school buildings, and
from more persons thap simply certified teachers. Career education seeks to
mvolve the broader community 1n a collaborative partnership with educators in
Jlldlﬂln" the goal ot-education as preparation for work.

\WSO\I an assumption that.says the more years ‘one spends n school,
the hetter ciupped he/she ts jor work TO an assumption that says the opfimym
kand and arnount of ulman.m reguured as preparation for worh will vary widely
from oceupatin to m.wpanwl A wllege degree 1s no longer the best and surest
rolte to vccupational sticedss and it 1s umportant that this be undérstood by
bqth tudents and by their parents While the mudtiple educational goals of
college” edueation may well be mcreasing in importance. the pure economic
advantage of the college degice 1s on the decline It s important that. in terms of
the gudl ol educadion as preparation for work. various forms of postsgcondary
cducation—including those outdide the structure of formal education-be viewed

N as ditfenng m Apid rather thanin intriinsic worth Further, the educational goals
of the wstitution should bear some direct reldtionship to the student’s
« educationdl goals¥ To the extent that cducation as preparation for work
represents o goal impurtant ty the student, the educational mstitution has a
responstbility for Clearly stating the nnrfurtﬂme fr aftaches Jo that goal and the
ways in wlich it seekssto meet it Career educatipn’s efforts are strongly oriented
towaid lelping both stiglents and cducational institutions understand and act
upon the relative 1iportance that tlie goal of education aS'p'reparanon for work

. huolds both for the studént and for the mstitution
6 FROM an assumption that says jobs chovse people people don’t
chouse jobs TO an assumption that says i is important that student'self
understanding  and mzdcrstamlmg of the world of paid employment be
emphasized, tn ways that ,allow students to have maximum control over their
own destinies American education has & responsibility to teach all students basic
understandings of economie education. of the nature and goals of organized
fabor. and the basic pnnuples of the free enterprise system. It is equally
impurtant that today's students_be given opportunities to increase their
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self-undentandings ot work 1nterests, aptitudes, and vatues through an expen-
ential approack to leaining A f@fge and sigmificant part of the career education
effort 1s auhed at hdpmu students aeqaire such knuwludgu ‘ind’ understandings

7. FROM an assumption that sayvs the very " best educational and -
vccupational vppurtunines should be resened for whire, able-budied males TO
an assumption that says f/u Jull range of educational and vceupational
opportunines vf"m be made walable o the greatest possiple_extent, 1o
MIKOTIEY persons, /mmlu apped porsons, and women as well as'to all others
society Educational’ and occupational stereoty ping 15 4 suytal disedse int Americd
today. LaWs have been passed m recent years auned_at ehnunating such buases
from educational and occupational adimittance practices  Amencan eduyation,
however. has not responded adequately either in terms of making students aware
of such laws or, more nnfwrt.mtl; vl the souetdl values that led to enactment.
of such laws Tl}c chnundtion of stereoty ping vannot be accomplished by laws
dlone In addinon, consciows and consuientious attempts to climinate stereo-
typing must becomc un integral part of the content and practice of Amerncan
education RelOcusing American education in.ways that will make this a reality
represents an tportant p.nt of the career education effort ’

8 FROM an assumption that says the gual of educanon as preparation for
worh shuu[d be directed exclusively toward the world of paul employment TO
an dssumptmn that says the goal of cducation as preparation for work must
mclude wnpaid swork performed w life as well as work i the world of paid
employment Nolunteerism s on the tise 1n Amerivan society. The amount of
lesure time available to persons s on the increase The Orowmg, presmw of
womert in the work force has zreat implications Tor changing home/family
patterns in the United States. Yet. by and laige. none of these major societal”
changes have been reflocted in basic patterns of educational change. A very
important ,part of the career education effort s directed toward equipping
students with the knowledge. understundings, and values thut gill help them
utilize such souetdl changes i developing o fuller.and more satlsf)mg lifestyle
for thethselves.

L 9 FROM un asswinption that says the goal of education as preparation for
employment showld be primandy concerned with JOBS TO an assumption that
says.education as preparation for employ ment shopld be concerned with WORK
as well us with JOBS 1t appeats that there aie many more persons looking for
/obs than uare looking for work m today s occupational soclety. American society
appears 10 have largely rejected the trallitional work etine withouggecognizing
th® absolute necessity of replacing 1t with a personally menmngfuget of work
values  Amernican education has concentrated relatively more attention on
helping students answer the question “What work will you choose to do”” than
on the mere basn.dll) important guestion of “Why will you choose to work?”
Work fiiust.be viewed more as ¢ human right than as a souetal obligation. The
career education effort pluces central importance on changing American
educatior 1n ways that recognize this basic and important change that has come
tQ AmcrnFan socrety
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Each ot these changes grows ougot changes i the ot cupational society and in .
the broader bociety ty which the wutld of pald employment belongs. Each
repiesents a

hange that seems certain to grow m nature and signrticance in the

' - s
education repreehts an- ettort to refocus American eddegtion in ways that

properly and’ apprpriately reflect these changing relationships

The Mean_ing) i/ Goals of Career Education* .

Career Education can be detined as wun effort amed ar refocusing Ameriean
educanion and the uctions of the breader community i ways that will help
imdiduals acquire and wtdize the knowledge, skalls, and athitudes necessary for
each to make work a meamngful. productive, and satisfying part of s or her
way of hvwing .

The word “rdmusmu “in this defimtion 1s two-pronged 1n meaning Furst, 1t
means 4 more propcr emphasts on the nnpurmuc ol education as preparation
for work among the busic goals of education [ 4 “proper™ emphasis 1s placed on
this godl. the godl itselt will neither be 1ignoied nor will it become the exclusive
godl of any publidy supported educational nstifution Instead. 1t will become -
one among severdl busie educdtional goals for all who teach and for all who learn
at all levels of education trom the elementary school years through the ensire
collegerunnérsity und adult recurrent continuing education system At the ~ ’ -
elementary school level. professional educators will recognize and act on their
responstbilities to provide pupils with basic academic shills. good work habuts.
work values, attitudes regaiding storeoty ping. and the beginnings of seltf-under-
standing as well as understanding of the world of work In secondary schools.
the godl of education s prepardtion for work will be accepted as important by
both teachers ant students i1t the acadernie curniculum as well as by those 1n
vocationdl education i publicly supported colleges and unmversities, attan-
ament of this godl will be evident through actions of both the teaching faculty
and the student persunnel services personnel ot the “mstitution, At the
adult/recurrent/contuinuing cducdtion level, one of the reasons for offering
programs will he to meet the gudl of education?as preparation tor pad and/or
unpard work

Second. the word - “refoeusing” in this defingtion is intended to imply that a .
more appropriate cmplusls e placed un Il\n goalrof education as preparation for
work lf this goal s to be interpreted “uppropilately ™ insthese times, 1t must
extend considerably beyond the fuoriner meaning of equipping a certain segment
of the student body with specific vocational shills required for entry into the
oceupational suetety. To this obviowsly important aspect. American education |
must add a4 concern tor equipping students with skills required to chapge with - .
change in the occupational society . skills required for engaging in work gs

- -
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-productive use of lesure tume, and skills required for engaging in work 1n
America’s changing llumt//famlly structure

The term “Americun education™ m this detinition s intended to cover both
public education and private cducation at all levels. It 1s emphasized here
because uf the impugtance the goal of education as preparatign for work holds
for pubiically supported parts of vur turmal system of American educayon, If”
the institution 1s suppurted by public funds, carecr education seeks to'hgve the
goal of educatronws preparation for work icluded among the basic goals ot the
educuion system If, on the other hand, one thifiks about the private school
system in Amernica, career eduumn becomes ¢n uppunumty rather than 4
pecessary %bllgdtron to adopt And to nnplgmem this goal

The “broader’ community ™ m this definition 1s itended tu cover the
business, labur, industry, professional governnient community, community serv-
e and church organizations, and the home/famuly yructure, The obvious
implication is that career education 1s a concept that cannot be effectively
implemepted solely” through the efforts of the formul system of American
education Part of the credrt tor wlmte\er success career educdtion attains must
be given to persons in the broader wommumty  Simularly, 1f career education
fals, part of the responsibility for failure must be shared by the broader
community. The career education concept demands that the formal edu€ation
system be a part of the s.ummunn) not apart from the community It
recugnizes that community resoun.es exist that are needed for career education’s
success and that. undes no circumstances., could the education system proude
those resources tself .

The “knowledge™ referred to in this defimtion includes selt-uaderstanding,
understanding of the ecunumic system, uf educationd} and occupational
opportunities, of ways for making pruduuwe use of leisure time and fur
functioning as home,/ faynuly inembers The**'skills™ refer tu decistunimaking
skills, jobsseeking, jub-getting, job-hulding skills. skills requned for making the
transition from school to work, from work to school, and for combrning schoul
‘with work. The “attitudes™ reférred to in this definttion (nclude attitudes
toward work and attitudes regarding the rced to combat stereotyping 1n
American soclety. - ) - .

In this definttion, the word “mecuaningful™ 1 intended to mean that the
dividudl recognizes the societal importance and contrbutions of the work
she/he perforras. The word “productive™ 15 intended to mean that the wrk
perﬁ_)rmed does, in fact, provide benefits to the individual and/or to vthers, Thé
word “sa(usfymg“ 15 intended to mean that the individual feels miore worthwhile
as 4 human being because of the work he/she hds per?ormed ’ ’ .

Underlying the entire danltlon 15 the cructal importance attahed to the <
meaning of the wourd “work™ in career education. “Work™ as defined as
“comscious cfftrt, vther than activities whose priman purposc 19 cither coping &
gr relaxation, mmed at producing bencfits fur oneself andjor for vneself and
others.” This definition 1s mtended to use the word “wuik™ to emphasize the

human need of all hutaan beings to du  to accomplish to achieve. The key thing
L

Aruitoxt provided by Eic:




to sgognrze 15 that, i (s (lclimlmn.‘wh.n TN UTI N mdi»|du.1llslu.1ll)
'dcstg by the person, not by the ngture of the task What s “work™ to one
person mgy wcll be ° d;uaml\ T o another The hufnan need=to work will,
hupefuliy be ‘met by 1nany pum}ns i theav oild of patd eniploy ment Tt muy be
met by others n productive use of deisare e, 1w solunteersm, o duties
performed as a fulltime homeimaker whess not emploved tor wages

Differences Between Career Education and Vocational Education.

Sinee the tenn “caider oducdtion T was st mtiodueed, widespread contuston

hds gxmcd regarding the differencesin meatiing between “careet education™ and

VUL.LIlOndl education ™ Tt s nuportant that these ditferences be deatly speaitied
in this paper :

First, while both vocational education and career education represent means
used to attan the gaal of education gs preparation tor work, they do so i yuite
drfferent ways  Vocational education represents a bods o substantive knowl-
. edge designed to provide students with specific vocdtional skills necessary for

entry nto the occupational soctety. Career educations mamn thiust 15 on
providing students with shalls and attades necessary for changing wurh change
i the, occupationdl society mncduding (a) basie geademie skills, (b)) decsion-
making. job-seehing, job-getting and job-loldimyg skills, and (¢) goud work hubits
and a personally meamingtiil serot work values v
Second., while vocdational education, by defimton, represents ananstructional
program designed to neet the needs of d segtent of the student body at the
secondary and postsecondary sub-buccdlaureate Tevel, career edudation repre-
sents an Lth)rl destgned to be thicaded thivough alf st tonal programs at ulf
levels ofcducation trom the early elementary  school years through the
college, university and adult cducation sestemn Vocational education s defined
m terms of courses and s an mstructiondl prograny Caeer education s defined
as a systemwide effort. but not in tems of coufes or mstruc tondl programs
Third, vocatuonal education concepns itselt, as presently structured, almost
entirely .with the world of pad employment Career education, on the other
hand. 1s concerned about both pyd and unpad work
Fourth, vocational cducation} as an mstructional program, s something
L taught by persons caled “vocatomal educatons.” Carcer education. as g
systemwide effort, v sometlung that hopefully will be taught. through
. threading weaving process by @l cducators, not by a speaal kind of teacher
‘ calted a “vareer educator ™ . .l
- Rifthe while vocational educglon concentiates ats effoits on speatfic
‘ voudttonal shills, careet education seckhs to add an einphasis on the unpurumc of
R ‘general career shills uauud threagh the so-walled “acadenue disaaphnes.” For
example career cducation unphqsl/u the importance of communications skalls,
e critical thinking Skills Togiedl teasoning shalls, and mmpeutlve shills as ones that
are useful 1n advanang i a very wide arfay of occupations
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educators’ have significant roles to play in the career education effort,
. i L0 play &

“Career Education and the Basic Academic Skillg
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Vocational education and career education, thc)n.'reprcsem two distinetly
Jdifferent thrusts toward attanment of the goal of education as preparation for
work. They are not at all the same thing® This 1n no way means that vogational
educators, hke all other educators, are not actually engaged in career cducation
They obviously are and have been for many years prior to the time the term
“career education” was introduced To pomt out the basic differences between
vocational education and caeer education 1s, in no way, intended tu discourage
or dowgplay the Involvement of vicational cducators 1 the total areer
educatton effort. Rather, tt by simply ntended to pont out dilferences in the
mayor thrusts of vocational education and of career education :

Much of the vnginal confuston in these two terms resulted from early efforts
of career education to assume total responsibility for rdoulsmn "American
“education in terms of the godt of education as preparation for work Nx_)\\ that
the career education movement has matured tu the pyint where 1t \.lCJl’l) sechs
to assume responsibility for only part of this general goal, this confusion should
subside. Rather than viewing vitaional education as a component Sf career
education (as was done 1n the beginmng) 1t 15 now, hopefully . clear thay “career
education” and “woational education™ represent two obviowsly needed, but
obviously quite ditferent, approaches: tor'meeting the goal of education gs
preparatjon tor work Both the great need to add * JLareer education™ and 'the
equally great.meed tu continue education’s traditional empligsis on vocationdl

edygeation would be lost af “career education” trnfd to engulf “‘vocational
» education™1h 1te definition. .

With this conceptuah view, 1t makes no moie sense to view “vocational
educatidon’ as part of “caredt education” than to view “English education™ as
part of “wreer education.” Buth ™vocationdl education™ and “English educa-
Aign™ represent budies of knowledge that have geen packaged into coulses of
anstruction. The content of all such courses 1s valuable in meeting the goal of
education as preparation for work In addition to the course content, teachers ofy
all such wourses are being ashed to thread the content of career education b
the tuuhﬁng,learqmg process. Both “vouationdl cdumt@rs and “hﬂgtlblsh

1 s,

.
.
~

" A fundamental grounding in the basic academic shills 15 1ne reasingly becoming
a prerequisite for suceess 1 the wold of pad employment It becumes even
mure important to tHuse faced with problems of elanging occupations and
acquiring a completely different set uf entry level vocational skills In recent
years, a very great deal of (nitiusm has_been directed taqvard American
elementary and secundary cdmanun forypercetved failure to adequately equip
many schuol leavers with the pasu academuc skills. The call for “*back to basics™ *
1s strong and becoming stronger in many parts of the nation. It 1s not. then,
su'rp.;ismg that sume persons, when faced with guestions regarding directiors

s
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American education should take with gespect to change. raise ‘the question. Do
we need to concentrate on the basic shills or do we need to eoncentrate on
. L] N .

career education”” . -, .

Rather than participate In an arguiient regarding which is moré importante,
career education -has sought to be regarded. In part, as 4 vehicle for use in
increasing the basic pcddemic skills That is. rather than chuvsing between a
“back 0 basies™ and a “career education” approach to educatonal refocus. .
career education advocates have proposed that career education tan be viewed as  *
one of several possible gnswers that might appropriately be given to the

/ question, "How do we ge(buck to the basies?™ .

Any person concerned with the need tor a “back to basics™ Ahrust in
Amenican education must. of necessity. look to the teaching/learning process in
seeking answers  Career -education seeks, 1L 1ts implementation. four basic
changes n the teaching learmng process. each ot which s designed to make
contnibutions toward increasing acadenne achievement in the classroom Each
deserves brief discussion - <

First. career education seeks to serve as a vehicle for bringing a sense of
meaningtulness and purpusefulness to the teaching/learning process on the party ~ )
ot both students and teachers Offer (hungs being equal (and we know many
vartables are mvolved) vne nens of increasing academie achievement s to put
students who want to learn 1 casses with teachers who want to teach A career
education etort, by emphasizing that one of the reasons why s mportantto . -
learn this subject matter 15 that people use 1t in their work. can serve as a means
of mouvgting students to wailt to learn and-of motvatung teachers to wa)g‘t_t_o -
teach. ’ ‘ R

This. ot course. 1s the matter of “relevancy ™ that was so populur in education

only a tew years ago The pnmary preblem with the “relévancy" movement was
that 1ts proponents often forgot to ask yuestions regarding “relevanty for
whom’" and “relevancy when”” There wds no way such questions could be
adequately answered S0 long as the “relevancy advocates™ 1gnored the need for .
untversal appedl of their approaches or4ried to make things “relevant’™in t€rms
of the immediate noment Career education has two obvious advantages here:
(a) sinew almost all students perceve tifemselves, from a very early age, as”
individuals who will work suineday. amd (b) since the basic ‘uéddenuc shills can
eastly be pictured as necessary tor almost all kinds of work, career educatien can
be 4 mouvationdl approach that 1s appealing to almost all students on a long
ternt basts 1t 1s ¢ way uf giving a long term and deeper sense of purposefulness
to both students and teacliers {f this can be done, achievement should ncrease

Second. careel education Seeks to chinge the teaching/learning process
through consciously emphrasizing the positive accomiplishments of students Too -
many teachers, ihstead of-gving pupils rewards for what they have done,
emphasize 1O students what they have failed to do Instead of helpmg the pupil '
recognize that she/he has accomplished X" amount, too muny teachers |,
emphasize that Y™ amount yet remains to be” done. Instead of giving pupils
credit for doing the hc‘st they van, tou many teachers emphasize to pupils that

-~ “ A\l N
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~others dud bette?. Career education seeks tu reverse this kind of negative
reinforcement and substitute. jnstead. a pusitive remforcement system where
pupils recetve rewards. “rather than punishment. when: they work in the
.classroom. The assumption 1s that. 1if we want pupils to work hardei in the
. future, we must reward work when 1t is accomplished. v
Third, career education seeks to Irfcrease Canet)_ in the teaching/learning
process through active invulvement of the broader commumity In doing so.1tis »

- simply necessary tu recugnize that pupils can and do learn in mpre ways than
simply through reading, in more places than simply in the cassroom. and from
more persons than sumply certified teachers The assumption is that. by Inserting
variety 1into the teaching learning process. probuabilities of mgcreasing pupil

- otwvation to learn will increase ° ' . v
Fourth. carger education sechs tu establish 4 conscious and conscientious
- effoét. in every Jassroom. tu emphasize and reward the practice of good work
shabits This includes an emphasis that urges each pupil to (a) come to schoul
. (i.e.. to work) on time. (b) do the best she/he can do. (¢) finish an assignment
that has been gjven.and (d) covperate with his/her fellgs pupils (1.e.. workers).
If pupis-can be taught” to practicé good work habits in the classroom. the
assumption 1s midde that those habits will be useful buth in learning the basic

skills and 1n-the Qupil's.later life as an adultsworker :
I!\ese four basic approaches tu increasing productivity . (2) providing workers
; " with @' utderstanding of the importance of the work 10 be p.e[formed,‘(b)
"“,’\‘, rewarding work when 1t uceurs. (¢) mmtroducing vanety into the work place. and

o (d) emphasizing the mportance of using goud work habits, have, been used for-

© many years as means of intreasing industrial productivity. Career educatlon

sumply assumes that. 1f applied to the teachinglearming process, they can also be o,

used tu increase educational productivity  Evidence now available lends some

credence to this assumption !’ ¢ . .

! In clatming that career education can be a useful vehicle for use in Increasing
. basic academic achievement. 1t should be made clear that career education has
never JJaimgd that 1t 1s the sule nor.even the most 1mh3rtant answer tu this R
prublemi. Obviously. the professional and personal qualifications of the teacher ‘1‘

|

|

\

must be considered as the key factor to be considered. Other possilate

< contributing factors. mclude such variables as the quality and quantity of
lerrning resources, suclveconumic factors, cass size, and the amount of money
expeﬁded per pupil in .one school district as opposed to another. Career
education seeks to neither play down'ihe importance of such additional factors « ,
nor tu substitute’ for them. Rather. it simply claims that a career education ~
approach to the teaching/learming process holds positive putential for use as a
vehicle for improving basic academic achievement.

!(Bhaerman. Robert b Career [ Jucatton and Basic Acadenuc Achievement A Descrip- |
tive Anal} sis of the Research Washington, D.C.  U.S. Government Prnting Office, 1977.)
PN .,
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Career Education and Career Guidance, and Career Development

v
»

Recently, the terms “career education.” “aareer gudance.”™ and “career
development™ have been used by many_as though they weie synony mous teims
> t's essential that baste differences i the meanings ot these tenms be clearly
understood

. The term “gaeer development " refeis to a deselopmentdl provess, extending
over almost t&cnllrc lite span. thipugh which persons develop the capIemy for

and engage in work as part of their tatal litgstale As such, “career development™ |
is best thought of as part ot hununegrowth and development As a process it s

typreally thought of o the developmental stages of wareer awareness cdeer
«evpluranon Jgpeer dectsion making career planiung and preparation career
estahl!shmg‘]u, career maintendanee and career decine Both “career education™
and eareer awdance™ wse the career developiment process as g plilosopliceul;
. resgarclt basis for their conceptual and implenrentativon eftorts
. . Career guidance ™ ws best thought ot gs 4 su‘;/«)f sérvices devised and operated . »

= for purpuses=of asisting pesons 11 the caeer deselopilent process “As a set of
? .
services, Uaareetl guidance” includes services >Luh dy (1) services designed to

_provide *the mdigdudl with 4 mare posjtive self uulluLpl {2y services designed to :
ncrease llu mdinadual’s self understandipg, (3) SLHI&C) designed to i rgd ’(he
. *cidviduals undcrsl wding of eddeational and ouupltmndl opportunities ahul 2

& dble to Inm_her, (4) services designed, to aswist the mdmdu‘ll in the durger -
decisiun- mukmn provess, and (5) sersiees Jm”nul o help lnﬂl\ldll.llb 1mplemenl
deasions thid have nade ()b\musi\ the “carcer educatnion ™ ¢ffort s, i part. '
destgned to alsd niake sure that mdividuals receive these sdine services In thes  »

sense, oo, “career education™ and “aareer guidance T are very >Imlldr
Two amportant upuationnl ditferences, however. earst bétween what 1s

commonly regarded s “career gusdance as Opposed to - Cardr e education.” One
. concerns ttselt with the tact that the term “career guidanee™ hus ty piedlly beén
thoughithot prumanly as one role of the prutcs:lon‘ll counseforTCyreer gducation
ddvoudtes Imx mamtaned thar the fdiee “lll\Ae\“\_L function 1s one that requires
the pdrtlup.ltmn at Jasstoom Iudurs members‘of the homie/fanuly structure, .
and members ot the busutess Labur industry, professional ‘government  com- ' -
munity e addinen to the efforts ot the protessional counselor Recently .several
leaders we the counseling and gwidance tield have pietured the need for -
imvolvement ot all of these hinds ot persons, in d coordinated teanr effort, witha
the professiondl counselor being but one niember of that team To the extent
this view =t expansion m hinds of persons involved in the career guidance
provess wams me popularity . then the terms “eareer guidance™ and Sdreer
ulun.mnn wil i factshave mudvin common 1f tlns view prevails, then there
1 o essential Jl/j(rmu between the professional counselor’s role e carcer - °
gudance and T lier role i carcer education. Tlus, of course, s not o say that
the professional counselor i most educational settings, 1s charged osh \\nh the,
career gudance fumction :

- , .
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The remaming way in which the terms “carcer gutdance™ and ‘career
education” ditfer in meanmg s the strong emphasis career education places on
the teaching/learning provess, i addition to the career development process, ps a
basis for 1ts conceptual eftorts. Career guwidance, on the other hand, uses/the
career development process as its prume basis tUr conceptualization In this'way.
the two terms “carcer guidance”™ and “career education™ cannot and will not
become synonymous in meanmg. , .

Infusion/Threading/Weaving in Career Education

Most career education advocatey have recommended that the shills, knowl-
edges. and attitudes students receive ds ¢ result of the career cducation eftort
" should nor be packaged i 4 format curecr education "course” or senes of
courses Instead, the common recommendation 15 that they be “mfu\§d.”
“threaded.” ur “woven™ 1o the content of existing courses in the curricutum
There are three basic reasons why this recommendation has been made  Furst,
and most important, it must be wemembered that career education seeks 1o
refocus the entire education system i’ ways that will bring a more proper and
approprigte émphasis”ty, the goal ol edycation as preparatron for work If The
skalls, kr‘wwlc‘dges. and attitudes Co be *transmitted through a career education
etfort were to be transnitted through addition of 4 new course, the result would
be an “tadd-on” bytsnot 4 “refocus” of the system Those educators, other than
the “career edudation ‘teacher,” would likely feel that they have little if any,
esponsibility for chynging theig pehaviars or-increasing their own understand-
xr;gs_. The regult-would be thut carcer education’s potentiat for contnbuting to
IncTeases in pupik acadenic achrevement would be greatly decreased
. Speond. the skills, Rnowledges, and attitudes career education seeks to
transmit to students can, by and large.'be effectively and naturally given to
students as part of the regular educational process Moreover, many teachers and
counselurs were already engaged in these kinds of activities long before the term
wcareer education” was coined. In addition,’1f a new kind of “career education
course” were added to today’s already overcrowded carriculum, decisions
would have to be mide regarding what parts of the existing Curriculum should be
abandoned. ft simply does not appear to be good logic to think about
transnitting career education to students through the mechanism of anentirely
new course. b .
. Third. to use the “new course’ approach would mevita‘bly lead to sizeable
s1ncreases in the cost of public education Staff salaries and physical equipment
(including dassroom space) are the major items nvolved in g,n"y school budget
In these times. the cummon public call 1s to make education most cost effective,
not to make 1t stll moreZustly K. to implement career education, sizeable
guncreases in the education budget were to be required, 1t is highly doubtful 1f
-many educational mstitutions would be either able or mclined to move rapidly
In view of the fact that it does not appear to be essential that the “‘new course™
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approacdt be tahen, it would be c\tlcm\cl) d‘th;ult to justity thisapproach with
those now concerned with holding down the costs ot education

The basic rationdle behind advocating g intusing threading, weaving Jp-
proach 1s that pupils can acquire the shdls, Anoswledges, and attitudes career
education sechs to com ey while somultanconddy bemg motnated to learn and (o

. merease the amount of subgect matter a tiatte learned  Mlustiative examples
mnclude  (4) pupils can become nore awate ot the nature of the world ot pand

{

employment and simultancoush feain the nnportance of the basic academi
shills for attaning suceess 1 the ducupational suciety (b) pupils can exploze
their interest n pusathle careers und sumultaneously learn why subjects they are
tahing 0 school are essentual 137 suceess 1 those careets (1) pupils wan ledain
~  both dbout the free enteiprise systém and increase theu shills n basic
mathematics 1t the mathematics problems they are wiven we related to free
enterprise conceris, (d) pupils candncrease then reading etfectiveness by 1eading
gbout carecrs i which they hase expressed interest while sumultancously
learning ntore about those carects. de) pupils can be motivated to learn foreign
Aunguages more ’cllc;mcl,\ i teachers use examples of how people use foreign
languages' m then work as part ot the teaching leargng process and (f) pupils
can learn deciston-making SRS 16 an - activity -onented wpproach to teaching s
utihized that demgads students to make decisions
- Because the indusion, thicadimg weaving approach wan be pictared as both
) ©eftective ,and practical does not mean that 1t s easy to aplement Major
problems exast with reference to insersice edycation that must be solved  These
problems aresdiscussed later in ths paper ' ’

Collaboration in Career Education N

, The » ord eollaboration. s used 1n career education, iy intended to umply
the need tor action and policy formulation respongibilities to be flssun‘lcul by
non-cducaturs as prell as by educators i nnplementin caieer education Itas
. essentidl that perspns. agencies, and urganm.nlm‘n outside the structure ot formal
education be givgn part of the credit, wheiever career education suceeeds The
primic reason fogfthus is that 1t s equally essentul that they be.given part of the .
plarpe if career education implementation eftorts tal inany g@iven commuuty
The essential rationdle behund ehis approacii can be seen by considenng the
difterences in meaning between the words “cooperation™ and “colluboragon ™
The word “couperstion™ would be an appropriate ond to use were career
educatian to be viewed as education’s program_and preblem I that case,
persons from the broader conmudnity could be called upon ta cooperate with
the edutdation dystem in solving the cducation system’s problem  However,
long-rug .lu.()llr:Jhlbllll)‘ for the success, o falure, of the effort would rest .
squarely on the ‘dudmun system . -

The word “cottaboratton.”on the other hund. implies thit carcer education s
4 conumunity prt)blcm. ot simply a problem fur the education system To the
extent this v true and Oreer education advocates Jamm 1t 157 then a4 set of

Q '- N . 13
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conynunity - :gnun tesponsibihities which can be performed by persons ' the
broader commuunity but not by educators must be uiumtud and acceepted
Moreover. 1t carcer education is to be viewed as 4 community effort, then policy
formulation for career education cannot senyibly be left only in the hands of
educators

Three distinct community” seaments wie vital 1o collaboration i career
!

educdtion Fust. the business Tubor mdustny protessional. government commu-
Nty must assume an active parhicpatony tole That role begins with assuming
responsibility tor participating i msenvice eduddtion of educators anmed  at
helping vducators betier understand the woild ot paid employ ment outside of
education Iy addivion that commuiuty segment must bes willing to assume
Tsponstblity for senang @ resoutce pensons i assrooms, o making
workssites available for areer awdreness. career exploration, and o1 work
experience oppeitunities tor studengs bimally . this community segment must be
willing to participate m oareer education policy formulation with reference to
questions that educators cannot be expected 10 answer using their own
hackgrounds These mudude such questions as —
. .

P What should students hnow about the free enterpose system? About
the orzanized Libur movement m the United States” About how, to
apphy tor and actually obtam employment?

What personnet and physicdl 1gsources exist in the wmmumt\ on use
i career education” How, 'nd'umlu what cortditions, can ulummn
contact dhd utilize these resourcds Ilu\\ cait the Mainin numper “ud
wanety of community resourcey be made gvalable for usc"‘ . .
tnder what rcumstances should student work ewperience opportunt-
ties he provuded” Should work expenience be pad o1 unpaid? Shotld
the prme purpose ut work experience be exploration for the student or
productivity tor the employer” Or sompe combimation of the two?

Who s 1o etaluate resource persons’ fm[g,',‘thc.u)mnuuln) who come
mto clssrooms” Towhom should such evaluations be reported? Who is
to evatuate tield trip expersences” To whom should those evaltations be
reported”?

¢ v

Questions such as these demand joint pattiupation o educators and er>t.>rls
from the business labor industry, protessional government community - Policy
recommendations resulting from such joint participation will be essential tor
tegal achions that school hoards, labor urtions! employers. and local go:/gr’nmem
officials must make

A second mportant community segiment vital to the career education
collaborative eftort comsisty ot the wide variety of CXLUAE community agencies
and organizations tound 1 abmost eyen commumty who are already actinely’s

17




mvolved 1n helping youth in career awareness, career exploration, and career
deciston making. Examples of such agencies and organizations include:

s

< Chamber of Commerce
Local service clubs (Rotary. Lions, Kiwanis, ete )
American Legion and Legion Auxiliary
Exploring Program. Scouting. USA

- Girl Scouts of America
Junior Achievement
Local labor union councils
Local uppremrtteslflp councils

. Local CLTA operations

Local Council of Churches -
YWCA . ’ .
YMCA

Nattonal Alhance of Bustinessmen
Womien's American ORT

- Council of Business and Professional Women's Clubs
‘Grange .
Nationd] Urban Coalition
National Association for Advancement of-Colored P‘ople
National Organization for Women

. " The above List 1s intended to 'be lustrative. not exhaustive, Organizations
, such as these ligve, for many years, been engaged—sumetimes. in cooperation
with and somectimes independent of ‘the formal education system—in career
education activities A community carcer education effort that ignores, or fails
to effectrvely utilize. such.organizations 1n 4 collaborative fashion s asking for
both inefficieney and ineffectivencss Participation of representatives of such
. groups in career education poliey formulation ahd action efforts is essential. To
do so, educators must nd themselves of the false notion that “education’ and
“schaoling™ are synonymous terms. that students van have learning experiences
only during the school day (or the 9 months of the schuol year), and that credit
for helping youth should be given only to educators.

The third impurtant community segment required for an effective collabora-
tive career education effort is the home/family structure. There 1s no phase of
career cducation career awareness. career exploration, developing good work
habuts und personally meansngful sets of work values, reduction of stereoty ping,
or career planning and deuision making that should be constdered “off bage ™ for
parents Too many youth continue to be hampered in their career development

_because of the lack of career information.and/or the negative impressions of

. work and‘the occupational society that they receive from their parents. Too g
many pupils enter the elementary school already strongly biased in occupational
stereotypes regarding race. sex, and physical handicaps. There is no way an
effecive career education effort can be accomplished until and unless the
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home/family structure becomes a part of this effort Collaboration, not
cooperation, is the answer proposed by career education

Career Education and the Goals of American Education

~In 1918, the NEA Comnussion on the Reorganization’ ot ‘Secondary
Education. chaired by Dr Charles Eliot. President of Harvard" University,
published a report on the godls of education entitled Curdual Prinaples of
Secondary Education These seven “cardinal principles™ included

“wrto —

o

6

7

. Health
. Command of Fundamental Processes

Worthy Home Membership

. Vocation
Civic Education

’

Worthy Use of Leisure Time

Ethical Character

¢

-

Later attempts to state the goals of . Amerjcan education m terms of some
combination of process and content ubjectives lack the global character of these
oniginal “seven cardinal principles.” For carcer education.s efforts to be viewed
within the context of the goals of Amencan education demands that some global

view of thuse goals be used.
With the kind of global goals pictured by t
obvious that attempts ty refocus Amencan education could'be centered ar

>

Ve “seven cardinal principles,™ it1s

oyn
arfy one ‘of those goals. It should be equally obvious that, were a refocui*]
effort to be attempted around all seyen goals simultaneously, it would be
difficult, if not impossible, to develup an implementation scheme that could bé
made operational for the system as « whole. Fmnally, and most 1mportant, 1t

should also be obvious that. when a refocusing effort is mounted aimed at one of

d
g

these seven bastc goals, its implementation, if executed properly, holds positive
potential for helping to attain all of the others.
It 1s important in any agency or organization to be able to see beyond the
immediate goals formulated and faced on a daily basis if one 1s to sense a deeper
sense of meamngfulness and purposqfulncss‘ in what one does 1n education,
teachers have recently found themselves su pressured to pay attention to the
immediat¢ content and process objectives assoclated “With their subject’ matter
that many have mussed a deeper sense of purposefulness for meeting with
students As a result, the goal of education, for too many, has simply become
T ~education 1tself. This 1s wrong People don't go to school just so they can go to

school! Education must be viewed, in terms of 1ts deeper purppses, as

preparation for sumething. By trying to refocus American education around the

global goal of education as preparation for work, career education has tried to
. create a basis for ganing a Jeepér sense of meaning and purpose in education
. both for those who teach and for those who learn
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‘By using the globul puipose of education as preparation for work. waieer
education has been able 1o devise a set of unplementation strategies that, in
addition to meeting this godl, can dalso contribute, In a4 positive fashion, to

. meeting all* Other basic globul goals.of cducation as well That 1s, effective
implementation of career education should contribute.” positively. to the global
goals of (4) health, (b) command of fundamental processes. (v) worthy home
membership. () civie educatign, (e) worthy use ot leisure time, and {(f) ¢thical
character as well as to the global goal of "vuwtmn (45 1t 1s called 1n the “'seven

.. cardinal pnnciples’™) '

' 1Begause this 1s s0 in no way means that, 1f education 1s refocused way}
advocated by career education, then all education will bevome career education,
Far from 1t, Career education will, 1f properly implemented, enhance all of the
basie goals of education Ihruuggi the mechanism of trying to bring a more proper
and appropriate emphasts tu pnly one namely, education as preparation fof
work, It will not replace, detm}t froni, or demean any of the other basic goals of
American education ‘

Just as career edication dofs not demean nor detract from other basic global
goals of education, netther dogs it, 1n anyway . detract from the current popular
___ emphasis being given to content and process goals of education Instead, it puts
" such goals in 4 broader persppetive that, hopefully. will make theirtattainment
make more sense to both pupils and teachers..

N

Career Education and Higher Education

.
A .

Career education, conegptudlly, covers the entire system of cducation
extending from the early clementary school years tlirough the entire college and
university system and on urto adult/recurrent;continuing education, Yet, to
date, 1ts-amplementation hd oveufred primartly at the LlClI]Cﬂ(dl’) /secondary
school levels Resistance du frue implementation of career education has been
most noticeable at the college/ unlversll) level. Here, some of the apparent
reasons for that, rusnstanu and some pushible solutions will be discussed briefly .

First, and most Jppfirunt has been the false perception apparently held by

. many 1n higher education that,,te embark en wareer education, at will be

" Tnecessary &y de-emphasize the m]pu‘?tdnu af the'hberal arts Hopefully , persons

holding tlus view will shortly recognize that, rather than de-emphasizing the

liberal arts, Career education attemfts to place the liberal arts in proper

. perspective with prutlsalun.nl specialization courses gnd prepark{lon programs,

Career education calls. to be certain, for something more than the liberal arts,

but, in no way, does 1t mll fur a de-emphasis on the basic importance of the
liberal arts ) .

Second, while seldum expressed duiectly, there appears to be a fecling on the

part of some n higher education that,.1f they emphasize education as .

preparation for work, they muy find themselves at'arelative disadvantage when
s compared with othier furms of postsecondary education, That s, institutions
such as” the techniual pstitute, certain férms pf postsecondary vougfdnal
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returns from then LdllLdllUIhll mvestment are, in many mstances, as great
greater than those .uuum\- to persuns with the deLdldUl’ClelCErCC Moreovér
with the current widespread publicity regarding the productish of an oversupply
of college graduates 1 relatianship to creation of Jub opportuntties reqyinng a
college degree. the typral college or unwversity nmay also suffer when 1ts
placement success rate is compared with those of other kinds of institutions

Career education deuunu would answer this hind of coneern i two ways
One way would be by encouraging colleges and universities to think broadly
"about the multple goals they hold and the niultiple advantages durumg to
students who possess a cullege degree The current cinphusis on career education
may well be a golden vpportumity for colleges and unwversities to make cear to
their students and tu the broader public & set of reasons tor attending college
that extend well beyond the goal of education as prepagation lor work, A second
way of answenng this kind of.eomern of course, would be for the college or
university to make ¢ mord conceritrated ctfurt to meet the. goal vf education as
preparation tor work . .

Third, many more colleges and uninversities appear to be more inclined to
move more toward a4 career development than o career education emphasis in
therr attempts to help students solve education,wurk relationship problems.
That 1. they have wdded on to the Kinds of educational opportunities that
previowsly exmted without seniously altening them Examples suth as special
progrdms in experiential leaffung. vanous furms of coopegative education and
"otk evperience. Lourses in career choiee and deasion making, increases in
career gidance and gounseling services, and Increases 1n college placentent
services are found todas on muny “college campuses  Yet,
campuses, the ty preals member of the teaching faculty ap'pear§ to continue to
operate about “as usua) ™ Unless change comes to the teaching/leagning process.
career -education Lannot be. >.ud tu have takén place. So long as an addson
Jppru‘uh, s used. “the. h.m “Lareer development™
term “wicer aducation” “t0 describe the effort. ?erhaps “this 1s why the term

“career develupment™ seems tu be more pdpular on some Lolleg,e campuses than
the term “cdreer education o, .

Fourth. 1t is becunung increasingly obvious that. especlally among some
pm:nc culleges and universities, the goal vf education as prepatation for work is
not vne considered tnportant by the institution. Unlike the system-of publically
supported education. there s no necessary reason, of colirse, why a particular
educational institution shpuld feel an ubhgation to emphasize education as
preparation fur work. Career education advoc-tes"d/_not cnticize  such
institutions.  Instead. they simply ash theh to muke their institutional
goals whatever'they muay be dear tu students who attend and to those who
pay "the tosts uf suppuitng the institytion Thus should inclitde making cledr the
fact that the mstitution does not prcten'ﬁ’Tu ready its graduates for work.

\ . .

on those same ~

15 gnore appropriate than the _
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In spite of such problems and conceins, increasing numbers ot colleges and
unversities now appedr to be moving toward implementation of 4 true career
education effort. Much more 1s obviously needeld

[}
.

Career Education and'the Community College
AN . - .

+ Great simularrty exists between the philusophicdl basis tor vareer education |

and the philosophical basg on which the community college movement has been
built In spite of this? a carcer education emphasis Jyis beet slow to comie to the
communny college settng This dpnmrs‘m‘pdrt tu be due to this high degice of
philosophical stmilarity  That Iy, many comihunty cofleges feel they are already
engaged in career education dnd that ho new thrust 1s needed )
In part. however. it dppedrs to be due to the mability ol the u)mmumty
« college to-simply adupt the caicer education model that has evolved at the
-elementary/secondary level This 1s due. g agpedrs. to variations that exist in the
size of conrmunity wolleges. the (ommunity resvurces avallable for use by
Lommunny LU”C&CS and the “omposition of the student body  Of these
‘vanables, the niost lmpurtdnt seems todbe thelomposition of the student body
‘Where the community Lolle\'e student bod\ 15 yomposed largely of Tecent
high school graduates, the general career education model that operates at the

segondar) school evel seems to huld hugh potential for use These students are '

_ faced with the same hinds of vareer awdreness, carer’ prlomnun and vareer
" decision makipg problems that high “shool students Jace. They are also faced
with the necessity for viewing and utilizing the wtal dmdunm resourees of the
instititiomin ways that will best help, them dttdm the goal of education as
pfepardnon for work, The problems ot rcldtmnslups between the sa-called
“academic” and “wocationdl education™ faculty nfembers are similar to )hose
foun(f at the secondary :Lhool level - .

‘On the other hand.’ the community college. .whuse students are, vh the
average. more than 235 yeurs ol faces quite a different kind of challenge with
. respect tg carcer education Mucke publicity has been given to needs of adult

. workers to be re-tramed fur new vlcupamons s the occupdtions they formerly
held disappear While this, tu be sure, 15 taking place_to soime extent. problems of
oceupdtional upgrading and of finding ways of making more constructive use uf
letsure time, would Apgear te be inuch more common among older community
college students A carenr education gffort designed to meet such necds will
obviohsly luok mnsldembl» different from that 'which has developed at the
seconddrv school level ™ I - o

“Intérest in carecr edmatluli seems tu. be dcvelopm;> very m-pldly at the
community college level It appe.irs that this will coptinue 9 ecour,

. .

’

-~

Inservice Education in Career Education

. .
Since career education does not advocdte the “add on’ approgeh to
educational change. 1t must depend on uh.mvln(' the attitugles, knuwledge skills,

.
[l - -
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. and actions o its participants it g true refocusing 01 education 1s to veur Thys
makes the topie vl inseivice education one of I]Lljt)l uuport.mue for LJI'LCI'
eduumon . \ . .

Clussroum_teachers are the single most umportant resource for change in
education. Thus any - discussion of tge need for and natue of mserguc
“education must begm with 4 concermn toy the teachyng taculty M.Jm areds qf
emphasis here include lulplmt achers _ >
>

I Understand and .mcpt the career educationyoneept )

’ 2 Learn how to thimk of the goal ot education agpreparation tor workn
relationship to (4) other busic godls of education and (b) the process
and coﬁtun goals to which the teacheris already accustomed

3 Learn both”about (@) the ruture of the world of pad employment
outside of educanion and (b yThow that world t)pCl’dILS . .

4 Learn about the muluplc varcerimplications of their subject matter

5 Learn how to use community penonnel as resource persons in the

’ LlllS)f%)[]] - ’ v ’

© Learn how to use the community as 4 lgarning labojatory for l;elpmﬂ

studgnts learn more subject mattgr of the course .

' 7 Le.lrn the basie prinuples of career development to an extent that

© assures the career development process will be tahen corieetly nto
" account m planmng classroom activities . .

* ¥ Learn how to thread vareer education \l\lll\ I\Qowlcdgc s, and .mnm}es
mto the teaching learning provess m ways that will retam the’ basic '

«

N importance of the teacher’s subject matter

.

+ Sonie teachers alreadyd know .lﬂ of these thm“s others seem to be able to,
( learn them in 4 rclumcl\ short pcnml of formal traning coupled with the =
learning that the teagher does as heshe attempts to implement career educatiory
‘10 the cass. stil othiers seem resistant to and/or unable to [éarn these thmg,s . *
Cumm/mg and gurdance personnel have an opportunny if fey™hoose to -
Lapll.lll[t. on (. to play key roles 1n the implementation "of career uhuatmn at
the building lével Some already are However. the vast magonty of such pcrsons
‘ will require constderable upgrading before they arg equipped to take advantige
of all the upportunities career education oftfers the professional counselop Major
areas of emphasis here include helping these persons £

A

1 Understand the ways m which the career education concept extends

~“beyond ihe vareer development concept 7 .

2 Greatly mcrease their undenstanding of career development, of oceupa:
tional, educational information., uf carcer decision making, and’oFvalues

Crer o

clanification

3 Learn how to hetp cdassroom teachers better understand and participate
i the career gurdance process )

N 4. Learn how to better utilize community resources as a tool for

mereasing student self-dndeistanding through experiential learming

- ‘ '
> -
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Curnculum specadings, media spectainty, and school adminmstrators have
professiongl leadership and coordinative roles to play In implementation of
curccr_‘.cduculmn They. too. will requue ginservice education  With such
personnel. major areas of emphasts include ‘s

I Understand career education as vehidde tor we 1 refocusing
educational practices .
Developing and implementing school policies with respect to wse of
commumty resourves 1 education incduding thelr ase as part ot the
entended school concept - L
Tearning about and prosiding means for dealing with the costs of
implementng careet education .
Understanding and implementing + scope and sequence plan for use in
careet ducation
Devising and mplementing means for hclpmngnd rewarding teachersn

therr efforts to use 4 career education approach i the classroom

[31!\nwss/lub(;rumlmlr_\', protessional 'government must become active partict-
pants 1t the career education eftort s torbe suceesstul They . too. musqné‘l be
wnored when the u.);'m; of necd tor imsenice education 1s considered With such
persongiel, najor dareds of ggnphasis In inserice cducatipn include

Understanding thenatuies and goals of career education as these relate

both to other cducational gogls and with broader soctetal ‘gouls - .
Understanding why 1t s ofinportant that they become partners in the
career education colluboraive effort 1e . that career education calls
for more than semply cooperation with edugators
Understandute how to relate positively \:'nh teachers and students n
the teaching learning prowess
Understanding how  they wan participate etfectively 1 the careeg
development-process in ways that protect freedom of chowee tor those
students with whom they come ih contact .
n . H
B Commumty orgauizations concerned about and active 1 helping youth solve
. education/work problems should become an ntegral part of a coordinited
commumty career edudation effort Many such organtzauons (e.g.. Junior
Achievement, Lxplonng Scouthne. USA, Girl Scouts, ete ) have local community

_programs that are denved from 4 mastet plan made up by, their national

organtzutions g'.srccr education can become a ‘vehicle for making those national
plans work better providing persons operating them at the tocal community level
learn how to

-
I Organuzé®and operate their programs as a part of the extended school
conceept -

efficiency 1 utihzation of communi
opportuntges for maximum numbers of s

'




- - -

3. Think about their programmatic etforts n ters of ways i which 1t
relates kﬁlhc total career Education contept

4 4 v
L LA
School board members,’member‘} of education governing bodies are legally
+ respbnsible for establishing basic educational policies, If career education 1s to
become a4 vehjcle for *refogusing education. it 1 obviously essential that such o

- ~—
persons have endorsed career education To do so. they need to learn

I' The basic confepts of carear education m terms 04 Its nature, need.
purposes. and goals ‘ _

2 How to handle the coneept of community mlldbola}mn mn career
education in ways compatible with legat policy-Making responstbilities
ot school boards and educationa governing bodies -

Parents are crucial persons. especially  at lh}'l\'-ll level. m the gfective
implementation of cireer cduca‘mm As prime mﬂucmcrs)of)oull alues and
decisions, parents can be erther tiemendously helptut “or tremendously harm-
ful-to the caeer educution eftort [t positivd benefits are to accrue. then
parents must learn how to ‘ . 4

»

1. Present a positive picture of the parents“work to childsen
2 Discover and utihze the héme tamuly structure. helping youth learn
Aaboytand engage in work B . v
.. 3 Serveas resource perSons for careef educition 1 the classroom .
# 4 Participate. s volunteers, in Career education efforts to help students
engage n experiential [earning opportunities in the broader commumty
‘.5 Discuss career, educational plans and déeistons with their children”
. -4
Several general principles }‘ur inservice education in career éducation can be
denved from study of the kinds of lists that lhn‘c.beeq generated here. SAme, of
course. would apply to anv mservice effort, but others seem uniquely important
v the communuty collaborative effor knou;n as “vareer educauon:”
. )
I' Inservice education must be a coutinuing. not a “one shot™ effort.
2 Inservice educau(')pjn education cannot be imited 1o a ﬁnglc topic area
such as career educatipn Any given topic must fit in with a total plan *
for inservice education.
Since career edutation mvolves. the efforts of-a wide variety of persons,
the inservice effort cannot be limrted to only a single group.
Inservice education needs of various segments of education and the
broader commumiy are ¢Snmon only with respect to understanding
the basic nature, need for, and purposes of career education '
Specific mservice needs of persons involved i caré®r education vary
greatly thereby muaking 1t necessary to devise and operate different
kinds and forms of inservice education for each. :

[ .

-
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6 The collaborarn e nature of career education catls tor the ot c(pcmxc
and ettorts O many seaments of reducation gnd the broader commu-
mty T mapossibic and inpractical to expect each to become expett
m the hinds of knowledees and shills requured ot others

Varnous segments of education and the broader vommmunity need to
become mvobied n providing inseivice education for eac other Lor

example, teachers can be “msenviced busigesiien and vice veisa
counselors can be tsenviced™ by teachers st as appropratel as

. teachers can be “mnerviced™ by counselons , -

S With any segnent, a laree pait ol the “imenvice ettornt wn hgu‘\pc«lul

to be w the torsm of “en-the job " tainime rather than ud o structured
workshop ar Jass setting The “earnmg by domy™ approach may well
become the most common o ot senviee education tor garect
education ) .

9 An essential part o inservice education for any segivent of education o

the broader community anust concern 1selt with Jww to work with,

learn from. and profit by the expertise and experence of other
segments An “nolationist™ dp;;m.lch 1s unworkable \

* 710 hiserviee education tor career education must be planned. umrdné‘lcd.
drd operated i a conmumty svstent plan usiigal cotsistent coneeptual
and philosofhical tiew of career education Winje “uareen edudation™
cdlls tor ditterent persons o do ditfesent things, they must share’s
common undentandime ot the neaning of “career education ™

Tyven assuming a wmhm.mun of u Iu.ulnnu cacht other™ and a “learning by ‘ -,

o doing” approach e - thes fpiie velicles (o7 use 1 wdiced education nservy

E

eﬂugh (i it obviots tat tunds wall hc‘:cqum d to pay (of &l eftort In tlu
first place sore tme will be wnolved 1o U cannot @/l be dong on a “Tearning
by doing™basis Tune is money In the second place. there will be need tor sume
careet education expertise over and buevond that possessed by those pesons for «
whom the need tor asenvice education hgs been indicated  Whether that
expertise s provided ane the torm of numdc comsultants, thiough that ot
Feommuniiy wree cdudtion codidinator,” v By some wmhmdlmn of these
means. this. tov, 81l imolve the expuirditure of some tunds Therehseems hittle
doubt but that of the totd costv involved 1 implemenung Gareer education, a
considerable pottion should be devoted ™o this mserviee ettort Inospite ot thins
tunding negessity there s no alternative avallabie to those conmmunities who
want to implement a comprchenave  effective wareer education effgrt The
implementation of career education will not be without f%;

The Community Careef Education Coordinator
-
Too many past cttorts, cachfhegun with the snoble pdipose of 1efocusing =
Anerican educdtion have taled Prher they were “ads™ th, ll disappeared from
sightin wrelatively tew vgars o1 they béane siiple add o™ to an educational ‘
system which, as a svsrem tadded to diianee Tt seems hikely that career education
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will. 1n the long run. either succeed or tal depending on the wisdom of tocal
policymukers 1 devising and implementing policies designed to dssure that
| sustern refocus, tather than program addgn, remains the central thrust of career
educuation

i . In this.regard. decisions made with reference to policies and practices in

. employment_of local wareer education woordinators will be of pwotal unpor-
tance The tﬂumng recommendations reflect current policy of OE's Office of

Career Educaton on this matter . )

5 L

1 At the K-12 level. 1ty recommended that full-time “community career

TduCalion coutdinators be eiipluy od 4t e conmunity of school system
level. but not at the schoul bullding level .

2 In postsecondary educational mstitutions, 1t 15 recommended that -
career education coordinators be employed at the msttutional level, but not
in discrete segments of the mstitution,

3 In teacher education settings. it 1s recommended that ‘the prfrpe
cmphasts be placed on infusing career education withan the course offerings
of all departments with o secondary emphasts, 1f any at all, devoted to the
conatruction of spectal courses or delree programs carrying ‘the label of
“career education,”

»
. .

In this section, an attempt be made to explain both the rationale for und
the operational implications of gfese menmendations /

- The ranonale for creating a position uf “career education goordinator™ at all
Is two-fBld First. 1t 1s based un aceeptance of the notion that those things which
are designated as “everyone’s business yuickly become “no one’s business.”
With the wide waniety of community segmients envisioned as participating in a
comprehensive wareer education effort, it will be essential that sorheone operate
3 4 “nugger” to constantly promote and engourage the effort. Second, 1t is
.essential, 1n every community. that at least une person be available who knows
enougl'l' abSut career education to be able to offer practical consultative

- assistance’tu the many kinds of persons volved in the effort. Further. 1t is vital
that this person pissess a suund conceptual framework for career education and
be able to communicare and gain acceptance of that conceptual base among all
partivipating segments n the gitort. tf this 1 not done. a “tower of Babel™ result

wan be anticipated that cun result unly n confusion and imisunderstanding that

will hinder. 1t nout destroy. the total effort Career education coordinators are

needed. ;g

The rationale tor recymmending dg{lllh\f employing “career education
courdinators.” 45 full-time specialists. at the bullding Tevel in K-12 school
systems iy also a sunple one [t stems frony past educational reform or refocus
efforts, When. in the course Ut evolving such efforts, major attempts have been

’

L
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-made to empluy a full'tipe “specialist™ in the area ot cqoeern at the budding
level, the following events have tended to occur. * ¥

I. Other education persohrfel assume that the “problem™ (whatever it
may be) will be handled by Ahe Tspecialist™ and that they don't have to
betome tnvolved. * ~

{ﬁlccd of “)Vﬂld{lﬁ“ that TeUIre X" mmbers—of tﬂnege redits—and;
somietimes, vanous hinds of expéniential buckgrounds #his makes it difficult
for the schyol system who wants to iitiate an effort but cannot locate a
“certified specjahst ™
—— 3. Culleges and umversities design gradudate programs to train the new
breed of specialists A by-product of this dturt 1s creation of a relatively small
group of “'super speslahsts” who assume pnme respunsibility tor produunz,
' 7 . and disseminating new knowledge in the specialty
4 Accrediting commissions eventually recognize the existence ot the
specialist and wrnte a requirement for having oS or more into their
< accrediting rules and ‘regulations. Most schouls then employ such specialists
5 The growing body of speciabsts decides they need a professional
ﬂw and so form une They then ©nd to assuctate more with their
colleagues 1n their professional assoviation, i terms of basie professional
cuncerns, than »\gth theyr wolleagues in the institution where they are
employed .
6. The professtonal association goes into competition with other profes-
& sjonal education associations in seeking larger and larger amounts of Federal
« education dollars to support thewrs“movement =
. 7 The “specialty™ bg omes ‘more and more firmly entrenched as an
educational “add-on™ whileMhe rest of the system continues “as is.” The’
promise of true educational reform is lost ’

The “ideal™ tmplementativh pattern fur career education 1s almost the direct
«opposite of this traditional model On 4 puint-by-pomt companson basis, the
“ideal” would be represented as follows -

I All educationdl spectalties (including 4ll teaching fields) would become

increasingly cognizant ot their rolos and responsibilities in career education

2 No “certification” standards would exist for career education coordr-

- nators, Some communities may wish to employ a teacher to fill the position,,

others might employ a counselor. stll others might employ a school

admimistrator or curriculum specialist, and some might employ o non-educa-

tor from the b'usmess/lgbor/mdustry community . All of these options should

‘. be open. Traming required will vary with ther background of the person
appointed to the pusition, No standard program will be required.

3 Graduate theses and dissertations in career education will continue., as
they are nuw. tu be generated by persons majoring’ in ¢ wide vanety of

28
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disciplines. but those ¢ngaging i such dissertations will continue 1o be
regarded as having majoied in the disciplme not i career education. ) '
4 When an educationdl system employs a career education courdmnator, 1t
will be because there 1y & perceived need tor such a person | nof & requiretent
imposed on that systetn by an accrediting commission
5 The more than 40 national viganizations and professional associations
now supporting vareer education will continue to do so through such means
L sstheoperstion ob s tudy comiissionsorfention progiams, articles n their

< associanion journdls. and convention resolutions Sttt other drganizationg and
associatrons will join i this ettort

6 When Federat legislation for career education becomes o topic for
discussion. @ vattety of organizations and associatipns both from within and
outside ot formal education will seek to be heard They will present a variety
of views. There wilt be no single “lobby ™ for tareer education

7 Implementation of career education will occur throigh “people
change™ rather than through “program add-on “ It will be evident in the
attitudes and actions ot people. but not in the addition of new courses. new
Kinds ¢ teacher specialists, ol new bulldings

It 15 because ot these perceived nnplementation advantages of the “ideal.” as
oppused tu the perceved implementation disadvantages of the “traditional™
approdch. that 1t 1s recommended community career educanon courdinators be
employed The dangers vf moving in this direction are obvious That 1s. the sure, ’
safe. quick route 1s the “traditional™ one with tareer education specialists being
sought at the building level The “ideal™ approach. adnuttedly . 1s one that will
be much slower. Wore ditficult. and moie likely to fail s success rests on the
power of persuasion. not the power of position It rejects the use of external
pressure. coercton. threat. or finanaal bribeiy a5 prime stunul for change
Instead. 11 operates from an untested assumption that 11 1s posstble for change to
oceur if those persons who should change become convinced that the yvouth they 4
serve need them todo so 1tis the only assumption that can be made 1f the basic
nature of the career education concept s to be preserved

Thé Career-Education ""Treatment”

. Three documents have recently appeared, cach devoted to the task of
summartzing data related to evaluation ot caieer education’s effectiveness They
4 include :

| Fnderdemn. Thomas. A Review of Career Education Evaluation Studies
OCt Monographeon Career Education Washington. DC US. Govern-
- L4
. ment Printing Ottice 4977

> Heir. Ldwm. Research In-Career 'ducation: The State of The Art
Unpublished (a4v yet) paper prepated for the ERIC Cleaninghouse of
»
N ! ' L4 ] - “
o 206 ’ 29 ‘.
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Career ‘Lduum m Columbus, Ohw Center for Vocational Education,
1]

The Ohjo State] University . 1977,
3 New EducatiorfalDrrections. What Does Carecr Lducation Do for ‘Kuds”
s

A Synithesis of 1975-76 Evaluation Results ™ N .

Those who ﬁnd an opportunity tu study the contents of these three papers

Lcarefully will hopefully jgree with the tullowing general conclusiong

e

v

E

| .
| The available ¢vidence 1 generdlly more positne than negative with
respect to thel worth 4nd ettectiveness of carcereducation. 3
2 Ag @ 1 deal ot{ mined ‘evidence exists. In these instances, thg common

|
pdatiern Is to tmd somie evidence that career education helped and sBine that
vareer edumqun nmd‘x no ditference It n@n&sx ufiusudl to find any evidence
that career Cd}l(.dll()n produced any neg,auw restts
3, There eysts buge vanability 1n what 1s d€scribed as the career education
treltme ™ fr tudy to study. In many instances. 1t 1s impossible to
know. fromifie descriptions provided. what thut "trea(ment" was.

of lhu/(: thre
the xhlrjm That us
cdan be LdkhLd rea‘mimu the nature of the carcer education “treatment,”” 1t will
continug to be unpombk to Jearly evaludgte the effectiveness of career
educatiqn A altuunun where what s called the “career education treatment™ 1s
strictly {dependent on definitions supplied by thuse conducting a given
evaluatign must lLL\ll‘lb]} be expected to produu: the kinds of mixed evidence
now piesent in the literature 1t 1s healthy . of course, for any mdvement to have
propunents who [differ sharply with ecach other 1n that 1t encourages the
produul n of ney wpwpt\ new knds of C\pcmmntdl treatments, and few
knowledge that h*lp\ heep the mosement uluc and growing It 1s unhealthy,
however.(to hiave 3 complete lac Aot Consensus un what the movement is trying
to accomphish of the Austc methodology essential for such accomplishment.

Careerjeducation has now evoled tod dcxgrec that enables us to specify, 1n
broad, genenc terms, what 1s meant by the term. “career educationtréatment.”
Fxactly Zigw this treatment mll be carned out will. by necessity, continue to
vary . greatly. but whgt 15 o be done 15 becoming mure clear. To outline this

“treatment.” 1t _will be necessary to descnbe basic activities of several broad

classes of {uctdn” n gareer education. The wircraction of these classes of
“acton” s mnte difficult-to_des¢nbe and can. at this pointin time, best be
inferred by studying 'the activities assigned to cach

In any bonafide * carcer education treatment,” the teac/ung facu{ty must be
the cure group When we say o given teacher, at any level of education, is “doing
cdreer eduwnun‘ In & comprehensive manner, we mean that teacher is.

gunual conllusions. the une that miust be of major concern 1s

I. Seeking to improve academie achievement through using a “careers
emphasm as a vefucle, 1o
. Introduce a sense of pmpusefulncss and meaningfulness into the

tcaclung learning process Bv(yoth student and teacher through
o~

O - ) ’ 27

RIC = o

Aruitoxt provided by Eic: N

.
unless and untl sbime generdl agreement and understanding

L2}




emphastzing that one of the reasons for learning the subject
matter 1s that people use it in their work.

b. Use a positive dpproach with students through rewardmg students
for what they have accomphished rather than emphasizing what
they failed to accomplish, how much more they have to
accomplish, or how many other students accomplished more. The

/4

E

e,
Y,

O

RIC

Aruitoxt provided by Eic:

t

28

basic 1dea is tat, 1if we want students to strive harder to
accomphish more, we can best do so by rewarding and recognizing
the accomplishments they have altdady made—i.e., the work they

have done.
c. Introduce vanety into the teacfung/learning process through
utthzing the personnel and physical resources Gf the broader
. community as vehicles for improving student achievement—for

emphasizing that students can learn in more ways than sumply -

through reading, in more places than the classroom, and from more
persons than certified classroom teachers.:

2. Conscivusly and tonscientiously provide rewards to students who
exhibit and practice such basic good work habits as: (a) comlgxg to
work (to school) on time, (b) completing assignnients that are begun;
() doing the best that they can, and (d) cooperating with one’s fellow
workers (students). g8

3. Combining a cognitive and expernentnal approach in the teachmg/
learning process through emphasizing the dual desirability of *““doing

« tolearn” and “learning to dd.”

4. Helping students acquire decisiommaking skills through using a
project activity-oniented approach, when ap /ppnate in the teaching/
learning process that allows students to“actually engage in the
decision-making process.

5. Systematically attempting to reduce biases students may have with
respect to race, sex, or handicapping conditions in ways, will
maximize freedom of choice for all persons.

6. Helping students discover ways in which the subject matter being
learned can be valuable to studep'ts in productive use of leisure time.

7. Helping students discover and develop a personally meaningful set of
work values through allowing them to observe, study, ‘and discuss "

work values present among persons employed in various gccupations.
. 8. Helping students become aware of and understand the basic nature of
a vanety of occupations while simultaneously helping students
understand the educational requirements essen tial for success in them.
9. Helping students become more knowledgeable regarding the free
enterpnse system-including understandings of both economic educa-
"tion and of orgamzed labor. »
10. Helping students think about and consider possible career choices that
may be possible for them and important to them.

~
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It 1s vitally important to note that all ten of these teacher activities can, and
should be, related to the goal of mmproving academic achievement 1n the
classroom. The first four are simply matters of teaching methodology, each of -
.which 1s borrowed from common_ basic approaches to improving industrial
productiity. The assumption gs that.1f practiced in the classroom, they will also
increase educational productivity —i.e., academic achievement. The remaining six
cher activities ubviously involve the addition of new cognitive contgnt over
——ar ha{——&ypleally—asseelated—wmrmﬁubject—mauef —H—that-ne
cognitive content 1s taught separately and apart from the subject matter, it must ,
necessanly take time away from teaching the subject gpatter and so run the nsk
of reducing, rather than ncreasing, acadennc achieveriont. if, on the other hand,
this new cognitive content is threaded into the subject matter, 1t can be used as a
motivational bridge that will increase student interest n learmng the subject
_matter 1tself. The teacher's primary gual remains one of helping students learn
more of the subject matter with the secondary- goal being one of-helping
students acquire this additional cognitive content as a vehucle for helping them
see a personalized, long-term relevance of the subject matter and thus increase
therr motivation for learning. This 1s the basic principle of what some have called
“infusion,” others “threading,” and still others “weaving” in career education. . .
Obwviously, the ways 1n which these 10 teacher activities are carried out, and
the, relative emphasis given to each, will vary greatly from one level of education
to another. Yet, in some way and to some definite extent, these ten kinds of -
teacher activity will be present in any educational institution where it could be
sad that a “career education treatment” exists. The extensiveness of that
treatment” will be a function both of the proportion of the teachimg faculty
engaged 1n these activities and the degree to which they are carned out 1n a
knowledgeable and effective manner.
A second major bodys of “actors”, nvolved in the er educanon
treatment”” consists of schou! buard (guverning board ) members. lTlS essential, if
a successful career education effort is to be undertaken, that the following kinds
of policies be established and 1n operation *

1. a pohey endorsing career edycation as a¥ehicle for use 1n refocusmg the
educational system .

2. a policy endorsing the need for and intent to utilize the personnel and
physical resources of the broader community in improving the quahty
and vanety of edicational opportunities for students

3. a policy endorsing the establishment and operation of a Community
Career Fducation Action Counal with broad community representation
that woald be charged, 1n part, with making policy recommendations to
the school board (governing board) -

These three basic policies will provide the framework for the numerous re-

lated smaller policy deusions that educational governing bodies will be asked

to make 1n career education. Since refocusing of the education system 1s the
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baste goal of career education, 1t xs[csscntul that members of educatonal /
govérning boards be understanding and supportive of the need for such
policies. ) .
Educational adpurastrators and supenisors 1epresent 4 thud crucial set of
“actors” 1 the “areer education treatment © Such persons provide the
professional leadership and admimstrative deusions that both allow and
encouragé career eddcation to take platc While. of course. many of therr
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decistons will have tu he dpprmcdjy) educationdl govesning bodies, the
professional responsibility tor making md, defending such decisions rests
squarely on admmistuative and supenisory personnel 1f vomprehensive “career
education treatment” 15 present. such provisions as follows will have been
made .
Proviston ol zime tor msenvice education ot education personnel in
career education ’
Provision of a position of “Career Education Coordinator™ at the
school system (1f K-12) or mstitutiona (if "postsecondary ) level and
fithng ot that position with a qualitied pdrson )
Provision” of airangenients for students Yo receive elective educational
credit tor various kinds of carcer awarégess and” career exploration
expeniences taking place vutside of the sceol building ineluding, for
example, such things as (a) credit for work experience (paid and/or
unpard) and (b) credit tor participating n career awareness/exploration
activities sponsored by commumity groups
Provision of arrangements tor students to make maximum use ol the
mstitation’s educational offerings for purposes of career exploration
mcluding, for example, means by which college-bound students in the
secondary school can use vocational education offgrings as career
exploration expériences .
Provision of professional leadegship in supporting and encouraging
careet education as ¢ vehicle for refolusing the.educational system (if
approved as‘official Board policy) '

s ) » . R , .
Counseling and quidance personnel (induding both professional and support
persons) have «tremendous  potentul for -becoming key “actors” in career
education Whether o not they will choose to do so remuns to be seen If they
do. they will perform such functions as

> -
| Helping members of the, feacling faculty understand and utiize the
career Jevelopment process as ¢ basis for threading career education
coneepts and content into the teaching/learning process
Deyeloping and utihing expenential education methods and proce-
dures for use n helping stux%ts Jevelop mereased self awareness. self
understanding, and understanding of educationalsoccupational oppor-
tunities ’ LN




\ .. i
3. Coordinating career education activities, at the building level n len.opc
and sequence pattern conststent with the basu pnnuples of career
development.
4. Developing and maintaining opcmtlonal contacts with niembers of the
bustness/labor/industrial/ profcssnonal wmmumt) In terms of serving as
< resources for career education at the building level.

5. Hcl‘p'mg members of the teaching faculty and parents with problems
they face in providing career guidance tO students.

6. Providing professional career guidance and counseling to students both
individually and i small group work :

7. Assisting students 1n the placement process, including buth job
placement and placement in postsecondary educational institutions
that, 1n part, are committed to education as preparation for work.

8. Developing and promoting a variety of educational and communsty

*actions and efforts aimed at reducing race, sex, and physical/mental-
handicapping conditions as det@rrents to full freedom of educational
and occupational choice for all persons.

It is obvio,,s thht counselorss like other professional educators, will require a
very great deal ofmservxoe education before they are prepared fo play each of
these roles adequately It 15 equally obvious that the counselor’s 1ole in carcer
educaton can be appropriately viewed as only one part of the bread set of roles
and functions demanded of today’s professional counselors. Finally, it 1s
eminently ubvigus that many of today s counsclors will not find 1t protessionally
compatible with thelr own values or background to participate at all in career
education. Like any, other professtonal person n education, career education

. m@®& be viewed as epresenting an opportunity, not an obligation, for the
professional counselon,

. . Members of the bubness, labor mdustry/professional government caTmunty
are also hey “actors™ 1h any bonafide “career education treatment.” Unless they
are involved, the “treatment™ 1gself can, in no way. be regarded as “career
education.” Therr active participation and support is needed 1n the following
“ways: ot .

1. Serving as resource persons in the classroom to help students and
teachers understand and appreaiate the carcer implications of the
subject matter, &

. Providing resources for field tnps taken by students and/or educators
for purposes of helping them becdme aware of the world of pad
employment. '

3 Scrving as resouree persons n the classroom and inseivice education
efforts—to help both students and members of the teaching faculy
understand the basi. nature and operations of the free enterpnse

N system, econonuc cducation, and the role and functions of organized

labor 1n Amertcan society.

tJ
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.4. Providing resources for work experience=Opportunities for students-
paid or unpard—whose primary purpose 1s career exploration. .
5. Serving as uembers of a “comnunity career education action council”
whose purpose 1s basically to develop and recommend career education

policies to vanous segments of the community (ncluding, but not
Limited to, the formaleducationsystem)-

6 Serving as adive participants in the cducation 8ystem’s placement
efforts (mcluding both part-time and full-ume job placement).
7 Devising and implementing wayy of?anvolving employees of the
. business/labur, mdustry, professiunal government community 1 career
education activities designed to contuibute to the career development of
. such employees - 'S

There 1s_ absolutely no way 4 career education e effort can be successtul 1f the

- bUSlhx.Ss/ldbUr/lndua(ﬂ professional/government community Is not actively m-

volved, If career cducation efforts are successful. this* part of the total
community must certainly’share part of the credit. t

Fxisting communtty urg'ari?muum haiing education work goals must also be
considered as key “actors”™ in any comprehensive “career education tieatment

-Thls wicludes Organizations such as (a) local service clubs (Rotary. Kiwanis,

. onns ete ). (b) Scouting. USA. (¢) Gul Scouts of the USA. (d) Americdn

Legion, (¢) Local counal of Jhurches. (1) Coundl of business and professional

- women’s Jubs. (g) \d(mndl Alliance of Businessmen. and (h) local chamber of
commerce. The prlmdry career education soles to be played by such organiza-
tions include: : o
- N -

1. Studying and mahing provsions for involvement and participation of

maximum  numbers ot school _ age youth i ther organizational
- activities ' ‘

2. Studying and making provisions for ways in which their activities and
programmatic efforts wan be fitted fto the total career education
etfoit -rather than operating lndcpcndenl of or in competition with.
that effort . . .

3. Studying and mahing provisions for ways in which the total resouices

. of the community may be u(lll/t.d and shared by ¢l such organizations
in ways that provide maximum benefits for youth “Thd efficient use of

T community resources. . -

4. Studying and making provisions foi ways in which the efforts of each

. of these community vrganizations can be made a supplementary, rather
than a competitve. resource for student use in career awdgeness and
.. " career exploration activities. i
« 5. Serving as members ol a Tcominunity career education adtign vouncit.”

. .
» . .
Parents, at the clementary,/secondary school levels. are amaeng the most
cructal of all “actors™ 1 a comprehensive “career education treatment ” Among

»
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the many roles such pelsons could play in inure sing the effectiveness of career
education, the followingare considéred to be mgst crucial. (

.
«

—— . Helping their children understand both the hature and the positive

social significance of the work done by parent (including both paid
and unpaid work).

2. Providing opportunities, within the home},famlly struuture for their
children to expenence work -as a famnly member -1n ways that both
help the chdd undcrst/hnd his/her own worth and hls/?er own
contributions to the well-being,of the fafnily as a social unit.

3 Helping their children find and engage In career awareness and career

- exploration experiences as part of farmly actvities.

4. Helping their ctuldren think about and djscuss career deaisions —includ-

ing decisions regarding both educational and ocwpanonal choices.

5. Helping their c¢hildren understand and appreciate the carcer implica-™

. tions of the subject matter represented by homework they have been

assigned,

6 Helping their children discover and utihze ways gf makmg producnve

! use of Jeisure tume.

7. Helping their chaldren think about and reflect on work valucs as part of
their total dl system of personal values.” .

8. Helplng ther children develop,attitudes devord of bias wnh respect to
race, sex, or physical/mental handicaps as deterrants to full freedom of
educational and occupational choice for all persons.

Unless parents are actively engaged 1h activities such as these, it is. doubtful if
the ecfforts of the formal education system—no matter how  iatensive or
comprehensive they may be will be able to counteract what, 1n many of today’s
home/family structures, are negative forces workmg against the goals and
objectives of career education.

Fmally. the carcer cducation codrdinator. as a key “actor” in the career
education treatment, 1s a topic"that deserves bnef discussion. Ay noted earher in
this papgr, it 1s recommended that, at the K-12 level, positions of “carcer
education wordinator™ be cstablished at the school district {or community)

level but nut at the school building level. Persuns serving 1n this role should, 4t g

minimum, be charged with the followmg responsibilities: 4

1. Becoming and staying knowledgeable with sspect to the carcer
education hterature and with mational/State trends in the area.

. Providing systemwide” leaderstup 1in providing the expertise for and
promoting the application.of career education to the teaching/learning
process. )

3. Providing systemwide Jeadership in providing the expertise for and

promotng the kinds of career education actvities and actions called for

(]
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|
on the part of all other career education “actors™ wdentified n this, |
sectibn. . N |
—— 4. Coordinating and strengthenng the concept of Toltaboration in career |
“education through conscious and conscientious efforts aimed at helping
and encouraging various khinds of career education “actors” to work

together. ,
5. Communicating career education conugpts and phllospph)’tc.) all areer
education “actors” and to the general puBIic*mM:'; .
6 Formulating and carrying out « systematic plan for miplementing career
" education n the community on an orderly and systematic basis . .

7. Working closely with the “Carber Educatioh Action Council’ i
developing and gaining commupty acceptance for a conceptual view of '
career education conmstc;r((wlh the nature and needs of the com-
munity. -

8. Providing expertise and leadership n carrying out and reporting results

+ of system-wide continuing efforts to evaluate the effectiveness of career
education.

na

L2

“
-

' If “Career gducation™ 15 to be evaluated, it 1s hoped that those undertaking
such evaluations will make clear the extent to Which;and the ways
which—each of the 53 roles and functions outhined for the eight kinds of key
career education “actors™ vutlined 1 this scetion are in place and are gperating.

If all 53 of these roles and functions are being performed-effectively, #e hage no -
qualams about applying the evaluative critenia discussed in the next section to the
“career education treatment.” To the extent that some-or most—of these 53
roles and functrons are it being performed, then 1t can be ques?loned whether
. or not what 1s being evaluated can truly be said to be “career education.”

Evaluation of Career Education ' .

Career education, like most _ot.;ler educational activities, can be evaluated by
assessing. fa) the extent tu which a true ““career education treatment’ 1s present,

~ (b) the adequacy of methods and processes used in carrying out the “career
education treatment,” and/or (¢} the results vbtained as a result of applying the
career education treatment. Of these three approaches, the results-oriented
approach, expressed in terms of student vutcumes, must ultimately be given top,
priority. The other two, while of great and obvious importance, must be
~ considered to be of secondary importance. In a sense, they become things to -

check when one looks for explanations with reference to a particular evaluation

effort. ~

In the 1974 OE policy paper, An Intruduction to Career Education, the

. following statement appears in the discussion on evaluation: . -

It is important to note that these learner goals are intended to apply
_ to persons leaving the formal edugational system for the world of
' work. They are not intended to be applicable whenever the person
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. leaves a particular school. For soge persons. then, these goals -

others, it will be when they have left post-high school occupational

‘ education programs. For still others, these goals need not be applied,

« in toto, unul they have left acollege or umversity setting. Thus, the

applicability of these learner vutcome gogls will vary from individgal

to indwvidual as well as froni one levél of education to another. This

is consistent with the developmental nature, and the basic assump-

tion of indivtdual differences- inherent in the concept of career
education. ) B

(ST

Since 1974, several ¢fforts have been made to refine and revise the OE
“learner outcomes™ fqr career education, The list that follows represents the
latest attempt =ty state, ir an expliuit fashion SUSLépUbIC to measurement, the
basic learner outcomes that a bonafide “career education treatment” should be
able-to producg. ’ d

Career education seeks to produw individuals who, when they Ieave school
(at any age or at any level) are: :

.
. -

. 1. conipetent in the basm academic skills required for adapfability in . our
rapidly changing society”
\wnh good work habits

. ) eqmppei
3. equippedwith a personally mcanmgful set of work walues that foster n |
them a de8ire to work
4, equipped with career deuslon?mkmg skills, job- hunnng skills, and
jOb -getting skills . ~ . . ~
. - & 5. equipped with a degree of self-understanding and understanding of
edudational-vucational oppurtunities sufficient fo7 making sound career
~ decisiong . ' . '
6. aware of means available to them for “Lonnnumg éhd recurrent
education  »
7..e|ther placed or actively seeking placement in a paid occupation, in
further education, or in 4 vocation consistent with their current career
v decisions . .
8. actively seeking-to find meaning and meaningfulness through work in
" productive use of leisure time
9. aware of means aviulable to themselves for changing career options—~of
soctetal and personal constraints impinging on care¢r alternatives

*

Sizeable problems remain with respect to ubtaining valid and reliable
assessment tools for use in measuring the extent to which each of these nine
learner uldtcomes have been attained. Tlus does not, in,any way, negate the
importance of each.

’
. i
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fose who wish tostudy one ur more of the topics discussed here 1n .
greater detail may find somie ot the carlier OE publications hsted in the
following bibliography to be helptul.’ T - '

No pretense 1s made that the point of view expressed here 1s one with which’
all career education coneeptualizérs and *practitioners will agree. At the same
time, this pont of view repfesents the clusest approximation to a national
consensus that the Office of Caregr Aducation has been able to discover. In this-
sense, 1t should serve as relcv‘gpomt against which individuals interested
and, or engaged in care€r education can compare their own pomts of viewd At the
very least, 1t should serve as g meariS™ur thuse whose views differ sharply from
those expressed here to mount responsible replies
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